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CHAPTER I 
INTRODUCTION 
St atement of the problem.--The teaching profes s ion, 
as any other progres s ive organiza tion, realizes that it 
must be aware of and versed in current trends in methods 
and procedures, as well as proven theory, to produce y 
efficiently a maximum of gpod results. Improving and 
evaluating the curriculum is one method of insuring these 
results. The content of the curriculum must be of value 
to the children or it should be discarded. 
The writers feel that each school administrator who 
allows the School Banking Pro gram to function in his 
school must justify its continuence in the curriculum by 
insuring its value to the overall development of the 
children involved. If the program does nothing more than 
take up the school's time, it hasn't any right in the 
school. 
There is a constant problem for the administrator, 
especially the new principal, in determining the merits 
of a program such as this. To assemble the information 
needed to justify the School Banking Program is a need of 
i/M. W. Bowie, Supervisory and Administrative Practices of 
New Hampshire Elementary School Principals Who Devote Fifty 
Per cent or Less of Their Time to Teaching, Unpublished 
Masters' Thesis, Boston University, 1952, p. 57. 
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the profession at this time. As far as the writers have 
been able to discover, no similar study has been made. 
2 I 
The purpose of the study.--The primary purpose of 
this study is to determine the merits of the School Bank-
ing Program carried on by many of our schools today. 
Secondary purposes of the study are to attempt to 
determine (1) the average amount saved by the schools 
each month, (2) how many of the children are participat-
ing in the program, (3) what system of banking is best 
for the children, school, and banking establishment, 
(4) is there any educational value in the program, (5) 
how much time is spent on the program, (6) what are the 
banks doing to make the program more attractive to the 
children, (7) who is responsible for the program in the 
schools, (8) how often is the program used in the schools, 
and (9) will this program help the children to become 
more thrift conscious in later life. 
A further purpose of this study is to assemble the 
data related to the School Banking Program which may 
prove helpful to schools that wish to initiate such a 
program in the future. 
The discussion of banking in the elementary school by 
a group of elementary teachers and principals representing 
3 
many schools in the Boston area revealed that many schools 
do participate. Further investigation and interrogation re-
veal that the various methods of school banking were so 
widely diffused that they warranted intensive study. 
The scope of the problem.--This study is limited 
essentially to the six New England states. Some reference 
has been made to the international scope of this program 
and to the part the United States as a whole plays in its 
magnitude. This is done only to show the foreign origin of 
the program and the tremendous amount of money involved in 
just penny and dime savings. The study is further limited 
to the information received from questionnaires sent to 106 
cities and towns selected from the Information Please Almanac 
y' 
of 1954. It is again limited to the information received 
from questionnaires returned by 106 banks in the above-
mentioned 106 towns. 
The justification of the problem.--Very limited research 
material of _any type is available and most of that which is 
available deals with past practices or local statistics. 
Pupil thrift and savings bank accounts are usually 
administered by the teacher who is the faculty sponsor of 
this activity. However, the principal will find it 
necessary to keep in touch with methods of managing and 
i/Information Please Almanac of 195 , Doubleday Publishing 
Co., Inc., New York, 19 • 
accounting for funds in the thrift and savings organiza-
tions, especially in view of the large proportions that 
the operat i ons of this activity frequently assume.1/ 
With this in mind, it seems quite apparent that 
administrators, in particular, and teachers, in general, 
should be very familiar with this program. From this 
the desirability of further study in the field of school 
banking is inferred, and to thi~ end this study is 
dedicated. 
1/W.C. Reavis, P.R. Pierce, E.H. Stullhen, B.L. Smith, 
Administering the Elementary School, Prentice Hall, Inc., 
1953, p. 476. 
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CHAPTER II 
SUMMARY OF RESEARCH 
1. The History of European Banking 
Origin of pupil banking.--In 1798, Mrs. Priscilla 
Wakefield organized and maintained a savings bank for 
children in a small English village. While her project 
was not strictly school savings, the effort did draw the 
attention of public spirited citizens to the idea that 
the young should be taught to save. 
"The concept of school savings is also found in 
the First Mutual Savings Bank, founded in Tuthwell, 
Scotland, by the Reverend Henry· Duncan, in 1810. 
Mr. Duncan paid many of the bank's expenses from his 
own pocket, and so used its income to build a parish 
school--similar to a modern Sunday school. After 
weekly devotional meetings, banking was discussed 
and enthusiastically received by adults and children 
alike. This seems to indicate that the beginnings 
of school savings were closely related to Mutual 
Savings Banking and somewhat influenced by socially 
conscious thinking."!/ 
European Banking.--The first school bank was opened 
in a small community school in Le Mans, France, on May 4, 
1834. Its founder, a Monsieur Dulac, believed children 
would save in small amounts until one franc was accumulated. 
The sum then would be redeposited in a regular savings 
fiA.E. Viemlister, School Savings and Thrift Education, 
Pamphlet, 1940, American Bankers Association, pp. 37-40. 
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account in the local bank. By 1869, the popularity of 
this system had so far out-grown the city of Le Mans 
that the president of the Council of Directors of the 
savings bank at Paris called attention to the outstanding 
accomplisl~ent of the local bank and the school children. 
Shortly thereafter, the program was adopted in other 
French cit ies, as well as in Italy, Germany, Switzerland 
and Hungary. No great success accompanied these efforts, 
because the mechanics had not yet been developed to the 
point where a minimum of time and effort on the part of 
the school administrators and the children had been 
attained. 
From 1834, until the outbreak of the Franco-Prussian 
War, in 1870, Monsieur Dulac was a tireless worker on 
behalf of the school savings. However, the war so upset 
the French economy that school savings had to be 
discontinued. In 1873, Monsieur Dulac died. 
"At the International Congress of Charities, 
Correction and Philanthropy at Brussels, in 1856, 
various methods of developing habits of thrift 
from childhood were discussed. This conference 
was responsible for an increased interest in 
school savings throughout the continent.".!/ 
Improved Methods. --School savings banking was 
resumed in Le Mans, in 1874. It was conducted according 
1/0p. cit., p. 41. 
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to a new plan, vitalized by improvements developed by a 
Belgian professor, Francois Laurent. Professor Laurent 
introduced his system in four schoo~ in Ghent. So great 
was his enthusiasm, that he went from school to school 
and from class to class explaining the economic 
advantages and the moral good of saving. In order that 
the instructors might be fully informed, he organized 
lectures for the teaching staffs and perfected the 
modern bank card method of recording deposits, using 
a ledger card and a passbook for each account. 
"In the 19th century at the Vienna Exposition, 
many sChool savings devices and methods were 
exhibited. Attention was focused upon the problems 
of systematizing school savings procedures in the 
different countries, in the light of a plan 
recently used in Belgian territories, which proved 
to be most successful."!/ 
As a result of Professor Laurent's teachings, the 
publication of a school savings manual was distributed 
to teacher-training ' schools and social agencies, as well 
as to the school savings banks throughout the country. 
This manual helped increase the number of French pupil 
depositors to 177,040. In England, authorities were so 
enthusiastic that the post office assumed the expense of 
7 
printing school savings notices as an educational venture. 
!/Ibid.? p. 68. 
8 
By this time, the late 19th century, school banking had 
spread throughout western Europe and into Italy, Spain, 
and Portugal. 
"A teacher in the Philip sen School, in Stockholm, 
Mr. P.R. Svensson, was receiving deposits from his 
pupils in an attempt to establish a banking program. 
His plan was very simple. He accepted sums too 
small to be deposited in the regular savings bank. 
A unique feature of this early Swedish system was 
the fact that all of the banking, including with-
drawals, was done at the school. The children 
as si.sted the teacher, who was actually the mad 
of a small banking unit. 
School banking continued at the Philipsen 
School for about 20 years after Mr. Svensson's 
death, but in 1848 the activity was discontinued. 
Unfortunately, Mr. Svens son's plan did not spread 
beyond his own school, and it wa s not until 1892, 
that school savings was resumed in Sweden. The 
banks that adopted Mr. Svensson's plan in Sweden, 
now have one of the finest sch~ banking systems 
in the world. "Y 
2. School Savings Banking in the United States 
Early Pioneers.--The history of school savings in 
the United States is largely a chronicle of individual 
efforts. 
Tl::e first of these sponsors was Mr. Sereno Taylor 
y' 
Merrill, who had represented the state of Wisconsin at 
!/Annual Report, The School Savings Bank, Bulletin, 1927, 
Number 9, New York, pp. 37-38. 
y't.tl. M. .LUle n, "Thrift Lessons from a Dull Book, " Journal 
of Education (October, 1938), pp . 306-307. 
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the Vienna Exposition, in 1873. Mr. Merrill had been a 
superintendent of schools and,when he entered the 
banking business, brought with him the educator's point 
of view. y 
Mr. John Pomeroy, president of the Bowery Savings 
Bank in New York, was a lifelong student of thrift and 
of savings banking. In magazine articles, he called 
attention to the value of school savings. Our success 
in school savings is largely due to Mr. Pomeroy's 
articles. y 
In 1859, John Henri Thiry, a Belgian, came to the 
United States and became interested in civic undertaki~. 
In 1883, he accepted an appointment to the school board 
of Long Island City and began to develop a school savings 
program. He had witnessed the success of school savings 
in Belgium, and was anxious to see this program developed 
in America. 
"During t.his formative period in the development 
of school savings, an unusually active woman joined 
the ranks of its promoters. Mrs. Sarah Louise 
Oberholtler, a Pennsylvanian, had developed a flair 
for speaking and writing which she later turned to 
economic and sociological projects. In 1888, a 
note describing Mr. Thiry's work was read at a 
conference of the American Economic Association. 
It so impressed Mrs. Oberholtler, that she turned 
her activities towards writing to newspapers, 
1/Qp. cit., pp. 307-308. 
gj~., pp. 309-310. 
schools and teachers' organizations urging the 
adoption of school savings in the various local 
schools. As a result of these efforts, fifty. 
school savings banks were established in 
Pennsylvania during 1889. "!/ . 
At the convention of the National Council of the 
10 
Women of the United States, held in Washington, D.C., in 
1890, Mrs. Oberholtler was praised for her efforts in 
furthering the career of school savings banking. It 1r~as 
claimed that she opened new horizons for banking ventures. 
This claim proved true, for by 1905, school savings had 
been introduced into 27 states. In Pennsylvania, there 
were 357 participating schools. 
The growth of the movement has been slow, but it has 
taken hold in a great many places, both here and in 
Europe, thanks to these men and women who have contributed 
so much to the cause of thrift. 
"Outstanding among the 820,000 school savers in 
New York, are the pupils of the sixth grade of P.S. 
23, at 71 Mulberry Street, all of whom for the last 
four years have had 100 per cent records of regular 
savi~. In recognition of their excellent per-
formance, the class received an honorary banner 
from the Bower Savings Bank yesterday. Most of tbe 
pupils in the school are of Chinese extraction. 
With the new school year, some 820,000 students in 
993 New York schools are again taking up regular 
savir.gs in their school savings bank account. 
Sponsored and operated almost exclusively by the 
savings banks of the city, the program is 
designed to teach youngsters the value of regular 
1/School Savings Association, Monograph, 1915, Number 46, 
United States Bureau of Education, ~vashington, D. c., p. 34. 
saving and has the endorsement of the board of 
education, school principals and teachers. Deposits 
in the school savings accounts total ~~ 29, 163,441, 
which is better than $35.60 a pupil."!/ 
ll 
"While school savings programs are a desirable 
phase of the operation of mutual savings banks, the 
aim must be entirely educational. Henry S. Kingman, 
president of the National Association of Mutual 
Savings Banks, pointed out yesterday. Mr. Kingman, 
president of Farmers and Mechanics Savings Bank 
Audirors and Comptrollers Forum, at the Hotel Statler, 
explained that the programs to be effective, must 
never be on a competitive basis. When such an 
element is introduced, he said, parents, as well 
as teachers, are likely to be alienated, ill-will is 
created and the purpose of the program is defeated."?} 
Mr. Kingman, has presented the purpose of the school 
savings banking program most effectively. It must be re-
peated that throughout this study, the writers found that 
the main objective of school banking from the administra-
tors, teachers and parents viewpoint, must always be thrift 
and never competition. 
"Thrift education using the medium of school 
saving s has been for many years, start~ng before 
the World Wars, an important element in the national 
educational field. A recent speech by Dr. John W. 
Studebaker, United States Commissioner of Education, 
stresses an interesting development in this activity. 
This speech is especially worthy of note, when one 
considers that in spite of economic conditions last 
year in New York City, 624 schools conducted school 
banks and at the end of the school year there were 
607,213 pupil accounts. The total bank balance 
!/New York Times (September 23, 1953), p. 47. 
g/New York Times (November 17, 1950), p. 31. 
showed ~~1-t-,480,2 54.35 on deposit in New York City, 
and 35 states reported a total of $33,910,672.24 
on deposit."!/ 
Consumer Education.--Dr. Studebaker in his speech 
tr~ced the development of school savings in this country 
to 1930. In discussing current trends, Studebaker says 
in part: 
"Coming finally to the third and more recent 
period since 1930, what do we find the trend to be 
in this matter of thrift education? Significantly 
enough, in the curriculum of the schools but under 
12 
a new and more inclusive name, i.e., consumer educa-
tion. Thus the number of articles listed in the 
Education Index of publications for the four year 
period from 1935-9 is as follows: 
Thrift and Thrift Education------------ 12 articles 
Money Management----------------------- 4 articles 
School Bacl~s and Banking--------------- Jl articles 
Total~ 
Consumer Education---------------------132 articles 
The titles of some of the more recent books 
and articles are also suggestive; Parents, Children 
and Money, Social Concept of Money, What About 
Dollars?; The Consumer Seeks a Way. "Y 
It is clear to everyone that the schools are a part 
of the social organism. As such, they reflect the thought 
of social needs, and the temper of the times. It is 
doubly significant; therefore, that thrift training has 
blossomed into consumer .educationJ What is this new 
field of emphasis in school education, and how is the 
i/ 11 New York Schools," School Savings Bank (October, 1938), 
Wew York, pp.ll3-114. 
g/Op. cit., p. 115. 
matter of school savings related to it? 
Consumer education in the curriculum of the modern 
school is not so frequently a specific body of content 
labeled consumer economics or consumer problems, as it is 
a point of view. Man is a complicated being. He has a 
dual role - as producer and as consumer. Education is 
ooncerned with man's preparation for both roles. Educa-
tion is for life. We are all consumers. The consumer 
phase of our life is beginning to receive a new emphasis 
in general education. 
"Learning to save is closely associated with 
learning to spend. If children are to be 
discriminating spenders and prudent savers, they 
must first of all have some income to spend or 
save. School savings as an educational force 
must be adapted to this conception of education. 
Through the contacts which school savings 
plans provide with its banking institutions, 
youngsters may be helped to learn about the 
important services rendered by banks and other 
financial institutions. School savings should 
serve as a sp ringboard for launching much instruc-
tion concerning modern economic society. Among 
other things, it should help to make clear to 
coming citizens, the importance of savings as a 
method by which this nation has built up a fund of 
capital which has made more abundant production 
and consump tion possible. The child may dimly 
begin to perceive this when he is induced to 
postpone immediate consumption of an attractive 
candy bar in order to save for the purchase of a 
to ol of locomotion, such as the bicycle. Moreover, 
he has thus learned something of the relation of 
means to ends; something of planning or foresight. 
Finally, though not the least of his learning is 
13 
that a pleasure deferred, and the personal discipline 
he undergoes for the sake of his larger purpose 
brings a satisfaction which is uniquely human."!/ 
Year after year, educators are coming to appreciate 
more and more the value of thrift education in terms of 
social conduct of their pupils during school life and its 
excellent effects in later years. Parents wish their 
children to learn how to use the various facilities 
provided by banks through actual first-hand contacts. 
"We begin thrift education with school savings 
because money is a tangible and interesting evidence 
that we can use to appeal to a child. Naturally, 
his first impulse to save is based on imitation of 
what others are doing. He sees his playmates 
beginning to save and it seems to be the fashion of 
his 1 set 1 • Therefore, he, too, will -save, but he 
prefers to do it like a grown-up. Here he becomes 
acquainted with the savings bank. By degrees, he 
learns its practical business operations. He is 
taught how to make a deposit and goes to tbe bank 
to make withdrawals. He ·H a tches his interest grow. 
He plans his spending. 
14 
After an experience of over 12 years in 
supervising the work of school savings and thrift 
education in the New York City public schools, I do 
not hesitate to say that I believe that, with the 
exception of the all important foundation of religious 
belief, there is no better influence in our educa-
tional system than this activity, because it 
contributes to the immediate as well as to the 
ultimate advantages of the children, city, and 
country. 
The fact that the 35,000,000 students now in schools, 
are the potential bank customers of tomorrow, is not the 
yn.L. Davis, 11 Big Business for Little People," National 
Banking Association (January, 1942), New York, pp. 360-361. 
y'Helen A. McKeon, "Americanization Via School Savings," 
School Life (September, 1946), pp. 141-142. 
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only consideration. They are also America's voters of 
tomorrow, citizens who may one day say whether banks will 
remain free institutions in a free economy, or become 
chattel~ of a socialistic state. Early thrift training 
is one way of introducing these leaders of tomorrow, to 
the commercial world of today. 
"Banking came to Canyon Elementary School, Los 
Alamos, New Mexico, as a result of the parents desire 
to develop money sense and thrift. Miss Florence 
Wilkins, their teacher, has asked her pupils to 
describe how and what happened to the savings program 
in grade 2 at the Canyon School. 
Melvin: 
Then we made 
Billy: 
a bankbook. 
Peggy: 
card. 1 
•we made bank books out of red paper. 
the inside of white paper. We had fun.' 
'I deposit money every Tuesday. I have 
I fill out my own deposit slip.' 
'I have a card index. I gave Billy his 
Bobby: 'Billy gave me his card and bankbook and 
I stamped them with the date. I count the money and 
record it in his book. 1 
The teacher and pupils banked a total of $13.5.00 for 
the year. The number wasn't important. Thrift 
consciousness was the goal and it was achieved 
most satisfactorily. 
In June, a field trip was planned to our local 
bank. A member of the bank staff received them with 
enthusiasm and friendlines s . A deposit slip was 
made out by each child bearing the amount he had 
recorded in his pseudo bankbook from school, and 
together with the right amount of money he opened 
his account. Next year he will bank right from 
school every week. But formal banking is no task to I 
these children, for they learned from the ground I 
floor up . ny - l1 
!/"When the Motivation is Cooperative, 11 Journal of 
Association for Childhood Education (January 8, 1949), 
26:22-23. 
16 
Planned Programs.--The type of program employed 
depends on the individual bank and the community it serves. 
It is up to the schools and banks, lvorking together, to 
determine just which course of pupil banking procedure 
they wish to follow. Most thrift organizations offer 
three types of banking programs . 
1. Pre-Numbered Deposit Ticket Plan 
2. Group Deposit Plan 
3. Machine Posting System. 
Plan one is generally considered the most satisfactory 
from the viewpoint of the thrift organizations, but is not 
generally accepted by the banks, as it is too costly a 
process, and entails more work for the schools. 
The pre-numbered deposit ticket is flexible and 
allows the bank to post the ledger cards either .by hand or 
by machine, but the schools are responsible for' the 
deposit details and entries into the passbooks. 
Plan two; the group deposit plan, is extremely 
ingenious, because it eliminates individual deposit 
tickets, and substitutes one room envelope record for 
anywrere from 10 to 4 0 deposit tickets in a room. It 
involves more work on the part of the teacher, and most 
schools are not willing to assume this responsibility. 
Plan three; the machine posting system, is the plan 
suggested by the thrift organizations only for the schools 
II 
that are willing to allow school savings, provided the 
bank relieves them of most of the responsibility. The 
banks, however, are finding that if. they carry most of 
the burden, the schools are willing to carry on a more 
active banking program. 
"By working closely with the school officials, 
the banks may be able to arrange an educational 
program that can be intergrated with the school 
curriculum. Special classes in banking can be 
fitted into regular courses in bookkeeping, 
economics and related subjects, with bank personnel 
acting as ·instructors. Student tours of banks and 
bank sponsorship of youth work exhibits, which may 
be displayed either in banks or elsewhere, will 
provide further opp.ortunities for getting acquainted. 
An atmosphere of good will and understanding 
between banks and the youth of the community is 
actually unlimited. But a dynamic public relations 
program aimed at the younger generation can be 
quickly set in motion.".!/ 
Many inovations have been introduced to the savings 
program, since pupil banking came into being. Some of 
the more prevelant ones are those associated with 
audio-visual aids. All the material in creation, however, 
will never stimulate banking interest if the schools 
haven't an interest themselves. The writers have found 
that the basis of banking for children is founded on 
teacher knowledge of banking and its unlimited 
opportunities for future planning. Many banks have 
i/Frank M. Totton, "Bank Public Relations for Youth, 11 
Banking Journal of the American Banking Association, 
Pamphlet, 1952, p. 45. 
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organized field trips to learn how the banks function. 
"Ten teachers from four different schools met 
in the lobby of the City Hall Bank and Trust Company, 
in Oklahoma City, and were given identification tags 
prior to being ushered into the president's office 
for an informal visit. They got acquainted and 
heard some of the colorful stories about the early 
days of the bank. An effort was made to follow an 
outline which the Chamber of Commerce felt would be 
useful to the teachers, such as the growth of the 
bank, the number of employees, investments, factors 
and problems peculiar to banking, and a down-to-
earth discussion of business in general and the out-
look for the future from the banker's point of 
vielv. "Y 
Children of the elementary school, as well as those of 
the higher grades, will find a new interest in the 
important subject of thrift developed through the story 
method. From the days of the cave man until today, some 
method of saving has been in use, and our present vast 
system of savings bank owes its origin to the slow but 
steady development of the thrift idea through the a g es. 
The stories may be elaborated; they may form the back-
ground for interesting pup~l research; they may be used 
to teach certain essential learnings in the use of money 
which were never so important as they are today. 
These learning s may be summarized as: 
1. The history of banking 
2. The uses of banks 
l/American Bankers' Journal, Periodical (January-June, 1951), 
Volume 43, p. 12. 
I/ 
3. The principles of interest 
4. The principles of personal and national planning 
5. Intergrating grade-school subjects 
6. Awakening children to a healthy skepticism 
toward the future. 
"1. Teachers' Objectives: 
a. To have the whole class profit from the 
system of school banking 
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b. To encourage and teach the importance of thrift j 
c. To encourage the wise use of money by all the 
pupils, whether or not they are depositing 
money through the school banking system 
d. To develop the right attitude in regard to 
money. 
2. Class Objectives: 
a. To save 
b. To learn how to solve problems based on 
school banking."!/ 
In many cities and towns throughout the country, 
teachers and parents have gone all out for introducing 
pupils to thrift sense and thrift security. 
"There are those who scoff at school savings 
programs, who question the time consumed in 
collecting the money and keeping the books. Last 
1 V. s. Peters, 11 Uni t on School Banking," Institution 
January, 1939), p. 16. 
year; hm-1ever, while we were under the infl. uence 
of a surge of inspiration that led us to try and 
find meaningful methods of teaching arithmetic, we 
heard of a school in which students operated a 
school bank. We investigated and set up a similar 
project, using only available materials and 
supplies from the school supply closet. 
Our first bank was a refrigerator case from 
which s quares representing windows were cut out. 
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The first experience of the 'Bankers' was pitiful 
and yet wonderful to see. A problem arose, was 
investigated, and solved in minutes with very little 
teacher help. 
In June, our local bank awarded us a prize 
commending our school and our class in particular for 
inaugurating such a program. 
Our venture was so successful, that we now have 
a formal banking situation in school every week. As 
the children bring in money to deposit, they fill out 
all necessary slips without questioning the teacher, 
and a representative of the local bank makes weekly 
collections. 
A sense of thrift, security and enrichment has 
been added to our childrens' lives by a simple direct 
approach; that of saving for the fubre years to 
come."!/ 
To earn, to spend, to save, to give - each has a 
place in the financial and social education of today's 
youth. Using films, conducting guided tours of banks, 
helping teachers to short-cut their methods in promoting 
and recording school savings have jointly assisted the 
school children in spanning the void between a young 
person's school world and the adult world of commercialism. 
ij 11 The Eighth Grade Runs an Institution," Bankers :for the 
School, M.S. Coombs Clearing House, 1951, pp. 362-363. 
'j 
'I 
lj 
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"In November, 1926, a school savings system was 
introduced in the Roger Sherman School, New Haven, 
Connecticut, by the New Haven Savings Bank. Briefly 
the system was as follows: 
1. Pupil deposits from one cent up were made 
Wednesday morning upon the arrival of the 
pupils at school. 
2. Deposits were placed in envelopes bearing 
spaces for recording the names and addresses 
of pupils and the date and amount of deposit. 
3. Banking envelopes with deposits were placed 
in a canvas bag bearing the room number and 
sent to the office. 
4. The canvas bags vrere collected by a 
representative from the bank and taken by 
him to the bank where all the bookkeeping 
was done. 
Not all the learnings were acquired by the 
children. The teachers learned that the satisfaction 
which comes from having had a part in effecting 
changes in her pupils, which will make them more 
useful members of society, greatly overbalances the 
work involved because of the inclusion in the 
curriculum. "Y 
Since school savings began, it has continued 
unceasingly through war and economic depression. Not 
only has it brought to the participating banks the 
accounts of school children, but also those of their 
parents and other members of the family. The school 
banking program has fostered the all-important 
opportunity for planned savings. 
yr. A. Mercer, "School Savings and the . School Curriculum," 
Childhood Education (May, 1924), pp. 461-46~. 
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"There are 2,240,726 school savings accounts 
totaling more than ~~80,000,000 in 154 communities with 
mutual savings barucs, according to the National 
Association of Mutual Savings Barucs. Holders of 
these accounts are school children, who have piled 
up this impressive aggregate with their savings of 
pennies, nickels and dimes. The total of su ch 
savings represents a gain of $8,700,000 or 12.1 per 
cent in the last year. An advance of $48,000,000 
or 153 per cent has been chalked up during the five 
year period that began in 1948. 
Bankers are hand and glove with studen!E who 
want to become savers. During the last year, nine 
mutual savings banks joined their collegues to open 
school savings depa rtments. The average account in 
the 219 mutual savings banks with tre se departments 
is $35.72. A year ago, it was $33.66, and in the 
middle of 1952, it was $30.54. "Y 
The keynote of the banking program, as stressed by 
most bankers, is not the amount banked, but the goal of 
getting the mass of students to save regularly. In 1929, 
there were twice the number of depositors in pupil 
banking than in 1949. 
"In 1929, at the height of its success, 
approximately 999 banks operated in 15,000 schools. 
During the war period, most school savings banks were 
discontinued in order to concentrate on the sale of 
Tre a sury stamp s and bonds. By 1945, it is doubtful 
that more than 222 banks were still condlcting 
school banking. During the past two years; however, 
many school authorities have asked banks to resume 
banking and in most case s the banks have been 
willing to comply. 
Although school savings activity during the 
past school ye ar, represented less than half of the 
i/New York Times {August 24, 1954), p. 29. 
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number of schools, pupils and depositories 
participating in 1929, b ank balance~ in June, 1949, 
1..rere equal to the all time high of ~.50,000,000. "Y 
It has been established that the pup il banking pro-
gram is not just a good teaching device for the 
elementary schools. Many junior and senior high schools 
all over the country have successfUlly used the idea of 
thrift and planning in various subject areas. 
"At Indian 1-'Iountain School, a school for boys 
from eight to fourteen ye ars of age, a system of 
banking has been developed in connection with the 
department of mathematics. 
Boys are taught to find sources of information 
which will help them to determine what a reasonable 
price is. The experience of being without money 
because of unwise expenditures on the spur of the 
moment, or of having cash on hand for some desirable 
object of wise planning , hel ps to teach the boys 
the value of money. 
Learning to g ive intelligently is considered an 
import ant part of this system. One opportunity to 
give occurs in the Sunday morning service. The 
offerings go to help children in the vicinity of the 
school who are in need. 
A town welfare Horker, who distribut es these 
offerings, visits the school occa sionally and 
transla tes those Sunday collections in terms of 
milk, mittens, shoes, and other necessities that have 
been brought for very r eal boys and g irls."?} 
The system of school s avings does involve considerable 
expense, yet it operates a t a modest profit. The expense 
!/"School Savings Banking ," American Bankers Association, 
1949, pp . 101-102. 
?J~v .A. Smith, "A School Banking System," School and 
Societ~ (December, 1937), 46:802-803. 
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is certainly not out of proportion to the value of the 
service rendered to the community, nor the good will and 
beneficial training of both the pupil and the parents. 
'l'oday 1 s schools and banks, working together on a 
growing necessity in school economics, now find themselves 
in the educational advance guard of a socio-economic 
trend in the lives of most teen-agers. 
;; The bank for a quarter of a century has done a 
minimum amount of advertising, and yet in less than 
30 years it has grown in assets from $6,000,000 to 
nearly $300,000,000. We believe that our school 
bank work and our school bank newspapers have been 
potent factors in making the bank known favorable 
to the area it seeks to serve."!/ 
The sum of money deposited by children in small 
weekly amounts have accumulated to overwhelming pro-
portions. According to the American Bankers' Association, 
it has been estimated that over $80,000,000 annually is 
now being banked by our youthful depositors. The growth 
of pupil banking has developed tremendously during the 
last ten years, but the years between 1930-1940 showed 
a decrease in deposits and an increase in withdrawals. 
"The sum of $1 3,825,508 was deposited in banks 
in school savings by 2,753,682 school children in 
8,483 schools during the year ending June 30, 1938, 
according to reports made to the Savings Division 
of the American Banker~ Association, made public 
by w. Espey Albig, secretary of the division. Of 
this amount, $3,240,460 remained on deposit at the 
1/Edward A. Richards (President), "Building Up School 
Savings," Burroughs Clearing House (December, 1948), 
pp. 25-29. 
close of the year, a decrease of $1,420,372, or 
30 per cent in net savings over the previous year. 
Dep osits decreased by $433,281, or trree per cent; 
the number of participants decreased 69,564, or t\vo 
per cent; and the number of schools participating 
decreased 551, or six per cent. This decrease 
was a direct result of the depression.'~/ 
Despite the purchase of war bonds and treasury 
stamps rurming into millions of dollars, children all 
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over the country have managed to continue the deposits in 
school samngs programs. On its record as a character 
builder, school savings deserves to become a part of 
every curriculum in the country. 
"Though they have bought millions of dol J.a:>s 
worth of bonds, New York City children have managed 
to increase their balances in school banks last 
year by $334,112. It was disclosed yesterday in a 
report submitted to Superintendent of Schools John 
E. Wade, by Helen A. McKeon, director of thrift 
education for the board of education. 
There are now 424,861 boys and girls with 
active savings accounts in banks operated by 575 
city schools. From September, 19441 to June, 1945, the children made cash deposits of ~1,070,044, an 
increase of $270,345 over the previous school year. 
The total balance to their credit at the close of 
the June 1945, term -v,ras $4,195,838. 
'These pupils, 1 Miss McKeon said, 1 do not be-
lieve in the policy of something for nothing. The 
reason is simple. Each pupil has a goal tov.rard 
which he is speeding. While he is on his way, he is 
learning by experience that emergencies will happen. 
He is going to be prepared."?} 
School Savings," School and Society (December, 1940), 
:679-680. 
?}NeH York Times, (October 9, 1945), p. 45. 
CHAPTER III 
PROCEDURE 
To obtain the information sought about school 
banking programs, it was necessary first to find out 
which schools and banks were engaged in this type 
program. The writers accomplished this by sending out y 
double postcards to the 206 schools selected in New 
England, chosen on the basis of population of 10,000 y 
or over, from the Information Please Almanac of 1954. . 
These systems were asked if they maintained a school 
banking program, and if so, to whom should the writers 
address a questionnaire regarding this program. 
Two ·concise and simple-to-answer tentative 
questionnaires were prepared. One of these would tell 
of the school's participation, while the other would 
show the bank's role in the overall program. 
These questionnaires were presented for revision 
and refinement to a group of 40 teachers and administra-
tors. Many helpful suggestions from the seminar members 
were incorporated in the original form as to layout and 
ysee appendix 
g/Information Please Almanac 
ing Co., Inc., New York, 19 
-26-
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phraseology to make it more brief, clear, and concise. y 
The final instrument consisted of two questionnaires 
and an introductory letter stating our position, request-
ing the help of the responsible official, giving instruc-
tions for filling out the questionnaire, and thanking the 
cooperating individual for his assistance. 
1/See appendix 
CHA.PTER IV 
ANALYSIS OF DATA · 
Purpose of tables.--This chapter is devoted entirely 
to an analysis of the survey. The tables have been 
constructed in a clear, simple fashion, to enable the 
reader to compare and analyze the anecdoted materials at 
a glance. 
The writers wish to make it clear that some of the 
systems that replied to the questionnaire, neglected to 
submit all of the requested data. These partial returns 
were used, and the information was compiled in their 
respective tables. These incompleted returns will 
result in inconsistencies in the figures of the final 
tabulations. 
The writers sent two separate questionnaires, one of 
which was mailed to the positive replies of our first y 
inquiry. The second group of questionnaires were 
mailed to the banks maintaining the school savings 
banking records. The names of these banks were also 
obtained from the initial inquiry to the school systems 
selected. 
!7 See appendix 
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Table 1. Number of Postcards Mailed to Selected School 
Systems in New England and Results of Their 
Findings 
Postcards Postcards Active No Savings 
Mailed Returned Program Program Bonds 
{1) (2) {3) j_4) (5) 
206 187 106 58 23 
From the master list of 206 postcards mailed, 187 or 
90.78 per cent of the school systems sent back the in-
formation requested. Included in these 187 returns, were 
106 positive answers, 58 negative replies, and 23 systems 
stated that they have a savings stamp land bond program 
which was not included in the survey. 
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Table 2. Number of Questionnaires Mail ed to Schools and 
Banks Maintaining School Banking Programs 
Questionnaires School Questionnaires Bank Total 
Mailed to Returns Mailed to Returns Returns 
Schools Banks 
( 1) {2) {3) <4) l5) 
106 81 100 65 146 
The quest i onnaires sent to the schools numbered 106, 
and 81 or 76.32 per cent of these inquiries were returned. 
The questionnaires sent to the banks numbered 100, a 
figure somewhat less than that sent to the schools, as 
some of the banks maintain saving s records for more than 
one system. A total of 65 or 65 per cent of the 
questionnaires mailed were returned. The final returns 
of 146 of the 206 questionnaires mailed, resulted in a 
return figure of 70.88 per cent. 
Table 3. Amount Saved as Reported by Seven Maine Banks 
Average Monthly Savings Total Savings Per 
School Year 
1 2 
$ 14,000.00 $ 126,000.00 
4,000.00 36,ooo.oo 
2,880.00 26,000.00 
2,000.00 18,000.00 
1,600.00 14,000.00 
1,200.00 10,000.00 
900.00 8,200.00 
Total ••••• $ 26,580.00 $ 238,200.00 
The average savings each month by seven school 
systems in the st a te of Maine, tot aled $26,580.00. The 
savings each school year totaled ~~238, 20 0. 00 . 
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Table 4. Amount Saved as Reported by Four New HampShire 
Banks 
Average Monthly Savings 
1 
$ 4,500.00 
2,100.00 
1,200.00 
268.00 
Total •••• $ 8,068.00 
Total Savings Per 
School Year 
2 
$ 40,500.00 
27,900.00 
10,800.00 
2,412.00 
$ 72,612.00 
Four returns were made from the New Hampshire banks 
handling the school savings program. The average savings 
each month were $8,068 .00, and the savings each school 
year totaled $72,612.00. 
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Table 5. Amount Saved as Reported by Four Vermont Banks 
Average Monthly Savings Total Savings Per 
School Year 
1 2 
~~ 5,ooo.oo $ 45,000.00 
1,175.00 10,575.00 
1,020. 00 9,180. 00 
500.00 4,500.00 
Total •••• $ 7,695.00 $ 69,255.00 
In Vermont, four banks handling school savings 
answered the questionnaire. The savings each month 
averaged $7,695.00. The total savings for the school 
year amounted to $69,255.00, which is comparable to the 
New Hampshire returns. 
Table 6. Amount Saved as Reported by 29 Massachusetts 
Banks 
Average Monthly Savings Total Savings Per 
School Year 
1 2 
$ 10,000.00 $ 90,000.00 
2,000.00 18,ooo.oo 
13,000.00 117,000.00 
755.00 6,795.00 
282.00 2,538.00 
2,500.00 24,500.00 
1,600.00 14,400.00 
900.00 8,200.00 
150.00 1,350.00 
5oo.oo 4,500.00 
475.00 4,075.00 
2,151.70 19,359.00 
2,400.00 21,600.00 
12,000.00 108,000.00 
2,650.00 23,850.00 
5,771.51 51,939.00 
20,000.00 180,000.00 
36,128.04 325,152.00 
3,400.00 30;600.00 
4,262.84 38,358.00 
1,500.00 13,500.00 
5,383.00 48,447.00 
12,811.28 115,299.00 
2,000.00 18,ooo.oo 
4,395.00 129,565.00 
7,500.00 67,500.00 
9,320.00 84,880.00 
2,650.00 23,850.00 
15,669.17 140,923.93 
Total ••• $ 182,154.54 $ 1,732,180.93 
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In Massachusetts, 29 banks handling school savings 
programs answered the writers' questionnaires. The 
average savings per month of these 29 schools amounted 
to $182,154.54. The totaled savings per school year 
averaged $1,732,180.93. 
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Table 7. Amount Saved as Reported by Three Rhode Island 
Banks 
Average Monthly Savings 
1 
$ 44,000.00 
23,000.00 
9,500.00 
Total •••• $ 76,5oo.oo 
Total Savings Per 
School Year 
2 
$ 396,000.00 
207,000.00 
86,500.00 
$ 689,500.00 
The banks auditing school savings programs in Rhode 
Island, reported the savings each month averaged 
$76,500.00. The amount saved during the school year 
was $689,500.00. 
Table 8. Amount Saved as Reported by 18 Connecticut 
Banks 
Average Monthly Savings Total Savings Per 
School Year 
1 2 
~; 
'W 23,246.79 $ 209,221.12 
3,200.00 28,800.00 
2,900.00 26,200.00 
6,000.00 54,000.00 
3,000.00 27,000.00 
1,000.00 9,000.00 
5,600.00 49,400.00 
4,000.00 36,000.00 
680.00 6,120.00 
200.00 1,800.00 
11,000.00 99,000.00 
100.00 900.00 
2,000.00 18,000.00 
8,ooo.oo 72,000.00 
2,446.61 22,014.48 
1,090.00 9,820.00 
60,000.00 540,000.00 
850.00 7,650.00 
Total •••• $ 135,313.40 $ 1,216,925.60 
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Eighteen banks reported that the average savings 
each month for the state of Connecticut were $135,313.40. 
The total savings for the school year was $1,216,925.60. 
Table 9. Amount Saved as Reported by 65 New England 
Banks 
38 
State Number Average Average Total Savings 
of Sys- Monthly Savings Per School 
tems Savings Each Month Year 
by States by School 
System 
(1) (2) (3) (4) (2__) 
Maine ••••• 7 $ 26,580.00 $ 3,797.14 $ 238,200.00 
New Ramp-
shire ••• 4 8,068.00 2,017.00 72,612.00 
Vermont ••• 4 7,695.00 1,923.75 69,255.00 
Massachus-
etts •••• 29 182,154.54 6,281.19 1,732,1Eb.93 
Rhode Is-
land •••• 3 76,500.00 25,500.00 689,500.00 
Connecti-
cut ••••• 18 135,313.40 7,517.42 1,216,925.60 
Total ••• 65 $ 436,310.94 $ 46,536.5C $ 4,018,673.53 
In a comparison of the New England area, the 
writers have tabulated the results of the data furnished 
by 65 banks that handle pupil banking programs. The 
average savings each month for New England was 
$436,310.94. The amount saved during the school year 
was $4,018,673.53. The average monthly savings by each 
school system totaled $6,712.48. The average yearly 
savings by each school system amounted to $61,825.75. 
Table 10. Nature of Motivating Materials Sent from the 
Banks to the Schools 
State Number Pamphlets Films Visiting Others 
of and/or and/or Bank 
Banks Booklets Film- Officials 
strips 
(l) ( 2)_ _(3) (4) {5) {6) 
Maine •••• 7 6 3 4 5 
New Harnp-
shire •• 3 4 0 2 l 
Vermont •• 4 2 1 1 0 
Massachus-
etts ••• 28 16 6 10 15 
Rhode Is-
land ••• 3 2 1 2 2 
Connecti-
cut •••• 18 12 5 9 3 
Total ••• 63 42 16 28 26 
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In table 8, columns (3), (5), and (6) give evidence 
that pamphlets, booklets, visiting baa~ officials, and 
other motivating materials such as pins, buttons, banners, 
and seals are the most frequent items sent to the schools 
to promote school banking. 
Table 11. Number of Schools Participating as Reported 
by Seven Maine Banks and Average Savings Per 
School Each Month 
Number of Schools Average Savings Per Average Monthly 
Banking Month Savings Per 
School 
(1) {2) (3) 
12 $ 4,000.00 
89 14,000.00 
9 1,600.00 
5 900.00 
7 2,880.00 
9 2,000.00 
7 1,200.00 
Total •• l38 $ 26,580.00 $ 193.00 
The amount of money saved each month in seven 
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school systems in the state of Maine totaled $ 26,580.00. 
This was an accumulative figure for 138 ' individual 
schools participating in this program. The average 
amount saved in each school totaled $193 .00 a month. 
Table 12. Number of Schools Participating as Reported 
by Four New Hampshire Banks and Average 
Savings Per School Each Month 
Number of Schools Average Savings Per Average Monthly 
Banking Month Savings Per 
School 
16 $ 4,500.00 
8 268.00 
9 2,100.00 
9 1,200.00 
Total •••••• 42 $ 8,068.00 $ 192.00 
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The amount of money saved each month for four school 
systems in the state of New Hampshire totaled $8,068.00 
and was an accumulative figure for 42 schools partici-
pating in this program. The average amount saved in 
each school was $192.00 a month. 
Table 13. Number of Schools Participating as Reported 
by Four Vermont Banks and Average Savings 
Per School Each Month 
Number of Schools Average Savings Per Average Monthly 
Banking Month Savings Per 
School 
(1) J2) (3l_ 
5 $ 500.00 
14 .5,000.00 
10 1,175.00 
6 1,020.00 
Total ••••• 35 $ 7,695.00 $ 220.00 
The amount of money saved in four school systems in 
the state of Vermont totaled $7,695.00 each month, and 
was an accumulative figure for 35 schools participating 
in this program. The average amount saved in each 
school was $220.00 a month. 
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Table 14. Number of Schools Participating as Reported 
by 29 Massachusetts Banks and Average Savings 
Per School Each Month 
Number of Schools Average Savings Per Average Monthly 
Banking Month Savings Per 
School 
( 1) (2) (3) 
117 $ 10,000.00 
10 2,000.00 
28 13,000.00 
1 755.00 
4 282.23 
13 2,500.00 
4 1,600.00 
4 900.00 
2 50.00 
9 500.00 
2 475.00 
11 2,151.70 
8 2,400.00 
27 12,000.00 
7 2,650.00 
12 5,771.51 
24 20,000.00 
60 36,128.04 
·6 3,400. 00 
9 4,262.84 
13 1,500.00 
12 5,383.00 • 
16 12,811.28 
8 2,000.00 
11 4,395.00 
19 7,500.00 
15 9,320 .00 
5 2,650.00 
6 15,669.17 
Total ••••• 463 $ 182,154.54 $ 395.78 
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The amount of money saved in 29 school systems 
in the state of Massachusetts totaled $182,1)4.54 per 
month, and was an accumulative figure for 463 schools 
participating in this program. The average amount 
saved in each school was $395.78 a month. 
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Table 15. Number of Schools Participating as Reported 
by Three Rhode Island Banks and Average 
Savings Per School Each Month 
Number of Schools Average Savings Per Average Monthly 
Banking Month Savings Per 
School 
(1) ( 2) J3) 
33 $ 9,500.00 
190 44,ooo.oo 
147 23,000.00 
Total ••• 370 $ 76,500.00 $ 207.00 
The amount of money saved in three school systems 
in the state of Rhode Island totaled $76,500.00 per 
month, and was an accumulative figure for 370 schools 
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participating in this program. The average amount saved 
in each school was $207.00 a month. 
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Table 16. Number of Schools Participating as Reported 
by 18 Connecticut Banks and Average Savings 
Per School Each Month 
Number of Schools Average Savings Per Average Monthly 
Banking Month Savings Per 
School 
(1) (2) (3) 
42 $ 23,246.79 
7 3,200.00 
12 2,900.00 
10 6,000.00 
8 3,000.00 
4 1,000.00 
16 5,600.00 
10 4,000.00 
2 680.00 
2 200.00 
20 11,000.00 
2 100.00 
6 2,000.00 
16 8,000.00 
4 2,446.61 
4 1,090.00 
94 60,000.00 
6 850.00 
Total ••.• 265 $ 135,313.40 $ 510.62 
The amount of money saved in 18 school systems in 
the state of Connecticut totaled $ 135,313.40 per month, 
and was an accumulative figure for 265 schools participat-
ing in the program. The average amount saved in each 
school was $510.62 a month. 
I 
I 
Table 17. Reported Number of Schools in New England 
Participating in School Banking 
State Number of Schools Average Savings Average 
Per Month Monthly 
Savings 
4.7 
Per Ebhool 
ll) (2) {3) l4) 
Maine •••••••• 138 $ 26,580.00 
New Hamp-
shire •••••• 42 8,068.00 
Vermont •••••• 35 7,695.00 
Massachus-
etts ••••••• ) 6. +- 3 182,154.54 
Rhode Is-
land ••••••• 370 76,500.00 
Connecticut •• 265 135,313.40 
Total •••••• 1,313 $ 4 36,313.94 $ 332.30 
The amount of money saved in 65 school systems in 
the New England area totaled $ 436,310.94, and was an 
accumulative figure for 1,313 schools reported as 
participating in the school ~avings programs. The 
average amount saved in each school was $332.30 a month. 
:I 
I 
I 
Table 18. Personnel Employed for School Banking as 
Reported by Seven Maine Banks 
Personnel Employed 
Part Time Full Time 
ll) J2J 
3 1 
5 4 
2 0 
4 0 
1 2 
1 1 
2 0 
Total ••••••• 18 8 
The banks reporting from the state of Maine 
claim that they require 18 part time employees and 
eight full time employees to maintain school banking 
records for seven systems, which include 138 indivi-
dual schools. 
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Table 19. Personnel Employed for School Banking as 
Reported by Four New Hampshire Banks 
Personnel Employed 
Part Time 
{1) 
1 
0 
2 
3 
Total. • • • • • • • • • • 6 
Full Time 
(2) 
1 
1 
0 
0 
2 
The New Hampshire banks replied that for four 
school systems, which include the 42 schools that 
were reported, six part time employees were required 
and two fUll time employees were required to maintain 
school banking records. 
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Table 20. Personnel Employed for School Banking as 
Reported by Four Vermont Banks 
Personnel Employed 
Part Time 
(1) 
1 
3 
4 
1 
Total. • • • • • • • • • • • 9 
Full Time 
( 2) 
0 
1 
0 
0 
1 
The four banks reporting from Vermont required 
nine part time employees and one full time employee 
to maintain school banking records for four school 
systems, which include 35 schools. 
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Table 21. Personnel Employed for School Banking as 
Reported by 29 Massachusetts Banks 
Personnel Employed Personnel Employed 
Part Time Full Time Part Time Full Time 
(1) (2) (1 1 (2) 
3 0 0 2 . 
3 0 2 2 
4 0 5 5 
2 0 5 4 
2 1 0 1 
4 0 5 0 
3 0 0 4 
1 0 1 2 
1 0 3 2 
3 0 1 0 
2 0 3 1 
1 8 0 3 
2 0 1 3 
2 0 2 0 
0 2 
Total •• 61 40 
In Massachusetts, 29 banks replied that the 29 
school systems which include the 463 schools that 
were reported, 61 part time employees were m eded, 
and 40 full t~e employees were required to maintain 
school savings records. 
Becton UniversitY! 
Johool of Educatio~ 
Library 
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Table 22. Personnel Employed for School Banking as 
Reported by Three Rhode Island Banks 
Part Time 
(1} 
0 
1 
0 
Total •••••• 1 
Personnel Employed 
Full Time 
(2) 
4 
12 
6 
22 
Rhode Island requires one part time employee 
and 22 full time employees to maintain school banking 
records for three school systems, which include 370 
schools. 
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Table 23. Personnel Employed for School Banking as 
Reported by 18 Connecticut Banks 
Personnel Employed Personnel Employed 
Part Time Full Time Part Time Full Time 
(1) (2) (1) 121 
0 10 1 0 
2 0 1 0 
2 1 1 3 
0 2 1 0 
2 0 2 0 
1 0 1 0 
1 0 1 3 
0 2 2 0 
1 3 1 0 
Total •• 20 24 
Connecticut ·claims that for the 18 school systems, 
which include the 265 schools that were reported, 20 
part time employees were needed and 24 full time 
employees were required to maintain school savings 
records. 
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Table 24. Total Personnel Employed ~or School Banking 
in New England as Reported by 65 Bank~ 
Personnel Employed 
State Part Time Full Time 
(1) (2) (3) 
Maine . ..•.••.......•••••••• 18 8 
New Hampshire •••••••••••••• 6 2 
Vennont • • .••••......•..•..•• 9 1 
Massachusetts •••••••••••••• 61 40 
Rhode Island . .............. 1 22 
Connecticut •••••.•.•••••••• 20 24 
Total . ...............•••• 115 97 
In the New England area, the banks handling the 
pupil banking programs employ 115 part time employees 
and 97 full time employees to maintain pupil banking 
records for 1,313 schools in 65 school systems. 
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Table 25. Materials Available for Introducing and 
Organizing a School Banking Program 
Maine New Ver- Massa- Rhode Con-
55 
Hamp- mont chus- Island nee- Totals 
shire etts ticut 
(1) (2) (3) (4) (5) (b) TTY (I)) 
School 
Thrift 
Inc ••••• 3 1 0 5 2 3 14 
Banking 
Mag a-
zines ••• 1 0 1 1 0 3 6 
Letters to 
Parents ••• 1 1 1 1 1 3 8 
Visiting 
Officials •. 1 1 1 0 0 3 6 
P.T.A. 
Bank 
Kits •••• 0 1 0 3 0 1 5 
Educational 
Thrift •••• 0 1 3 2 0 5 11 
Banking 
Reports ••• 0 1 0 0 0 0 1 
Posters ••••• 0 0 0 2 0 2 4 
Kits-Films •• 0 0 0 1 0 0 1 
100% Certi-
ficates ••• 0 0 0 1 0 .Q , 1 
Pamphlets 
Leaflets •• 1 0 0 2 0 4 7 
Visits to 
the Banks. 1 1 l 0 l 2 6 
The most widely used materials are offered by the 
two Thrift Services that handle the supplying of e quip-
ment necessary to establish a school savings prcgram. 
It is apparent that printed materials such as letters, 
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pamphlets, magazines, and visits from bank officials are 
the predominant factors used to publicize school banking. 
Table 26. Total Number of School Children Reported as 
Participating in the School Banking Programs 
Surveyed 
State Total Number Number of Number of 
of Children Systems Schools 
Banking 
(1) (2) 
_(JJ {4) 
Maine •.•••••••••• 15,940 7 138 
New Hampshire •••• 4,150 4 42 
Vermont •••••••••• 2,671 3 35 
Massachusetts •••• 58,852 29 463 
Rhode Island ••••• 5,948 1~ 370 Connecticut •••••• 50,511 265 
Total ••••••••• 138,072 65 1,313 
In the New England area, a total of 138,072 pupils 
are engaged in the school savings programs surveyed by 
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this study. These figures are based only on the returns 
of the inquiries sent to the participating school systems. 
Most people reporting for the school system gave the total 
number of children participating. A few reported only the 
number participating in their own school building, which 
was only a part of the entire school banking program. The 
writers wish to acknowledge this inconsistency and to 
point out that the total number of children involved, 
therefore, is somewhat more than the 138,072 reported 
in Table 26. 
Table 27. Administration of School Banking Programs 
in New England 
State Teachers Children P.T.A. Others 
(1} (2} (3) TJI) (5) 
Maine .• .•.••••• 5 2 0 1 
New Hampshire •• 4 1 0 0 
Vermont •••••••• 2 1 0 1 
Massachusetts •• 23 16 0 8 
Rhode Island ••• 3 1 0 1 
Connecticut •••• 20 3 0 5 
Total •••••••• 57 24 0 16 
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The school banking programs throughout New England 
are being supervised by the teachers and children in 
most of the school systems. The Parent Teachers 
Association has no association with the banking progrrun 
in the areas that were included in this study. 
In some areas, bank messengers, principals, and 
school clerks maintain all school records pertaining 
to the school banking program. 
Table 28. Time Spent Each Week by Administr ators on 
School Banking 
State Minutes Hours 
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0 10 15 20 25 30 1 1 1/2 
(1) { 2) (3) l4) (5) { 6) { 7 ) (b) ( 9) 
11aine ••.•••.•.•••••.•• 0 0 2 0 0 1 2 0 
New Hampshire ••••••••• 0 0 0 3 0 1 0 0 
Vermont • •.•.......•..•• 1 1 0 1 0 0 0 0 
Massachusetts ••••••••• 4 5 3 4 0 5 3 2 
Rhode Island •••••••••• 0 1 0 1 0 0 2 0 
Connecticut ••••••••••• 0 5 3 2 0 6 2 1 
' 
Tot al •.........•..• 5 12 e 11 0 13 9 3 
Table 28 shows a wide distribution of time spent on 
the banking program each week by t h e school administrator. 
Table 29. Nature of Motivating Materials Sent from 
the Banks to the School as Reported by 
the Schools 
State Pam- Film Strips Visiting Others 
phlets Bank 
Officials 
(1) (2) ( 3) (4) (5) 
Maine •••••••••• 5 2 2 1 
New Hampshire •• 4 0 1 1 
Vermont •••••••• 2 0 0 0 
Massachusetts •• 23 7 11 5 
Rhode Island ••• 4 3 3 1 
Connecticut •••• 20 6 10 2 
Total ••••••• 58 18 27 10 
In ~able 29, pamphlets rank highest in motivating 
materials sent from the banks to the schools with 
60 
visiting bank officials ranking second in importance. 
Column (5} includes such motivating materials as 100 per 
cent banners, badges, pencils, blotters, and erasers. 
,, 
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Table 30. Materials Used in School Banking Programs as 
Reported by the Participating Schools 
State Pass Deposit Bank 
Books Slips Envel- Others 
opes 
{1) (2) DJ {4) 15_) 
Maine • .•••••••.•.•• 4 1 6 0 
New Hrumpshire •••••• 3 1 2 0 
Vermont •••••••••••• 2 3 2 0 
Massachusetts •••••• 27 18 15 2 
Rhode Island ••••••• 4 3 3 1 
Connecticut •••••••• 13 4 19 0 
Total •••••••••••• 53 30 49 3 
Table 30 points out the fact that most school 
systems use more than one form to deposit money. Pass 
books are the more popular farm with bank envelopes 
ranking second in importance. Other types of materials 
used are bank cards, master envelopes, and monthly 
statements to each classroom. 
Table 31. Approval of Banking in School Curriculum 
State Yes No 
(1) (2) {3) 
Maine • .•.•••.•.••..•.•..••• 5 1 
New Ramp Sh. ire •••••••.•••••• 3 1 
Vei'nlont • ••••••••••••••••••• 3 0 
Massachusetts •••••••••••••• 29 0 
Rhode Island ...... ..•....•• 3 0 
Connecticut •••••••••••••••• 18 0 
Total •• .........•..•...•• 61 2 
In Table 31, it is noted that only two school 
systems out of 63 systems that answered this question 
disapproved of pupil banking as relevant to the school 
curriculum. These figures plainly indicate a strong 
trend towards including a banking situation in the 
school child's life. 
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Table 32. Value of School Savirgs to School Curriculum 
State Yes No 
(1) j_ 2_) 
_i 3 _)_ 
Maine •• •••••••••••••••••••• 5 1 
New HampShire •••••••••••••• 3 1 
Ve:Pinont • ••••••••••••••••••• 2 1 
Massachusetts •••••••••••••• 24 s 
Rhode Island •••.•.......••• 3 0 
Connecticut •••••••••••••••• 14 4 
Total ••••••••••••••••••• Sl 12 
The 63 school systems that submitted the data to 
this question plainly indicated that school savings 
programs are an asset to the school curriculum. The 
negative replies claimed that the value of a banking 
program was lost in the consumption of teacher-pupil 
time. 
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CHAPTER V 
CONCLUSIONS AND SU}~RY 
The conclusions and summary are based upon data 
gathered by this study and motivating materials received 
from the participating banks. The administrators in the 
reporting schools are well aware of their responsibilitie~ 
in regard to the overall school banking program. These 
administrators are working to attain the highest educa-
tional standards for the program and trying to inSure 
that it is of material value to all the children who 
participate. 
The majority of the schools banking programs are 
administered almost entirely by the children and the 
banks. The teachers and administrators, in most cases, 
are just the reminders to the children that today or 
tomorrow is banking day. 
The banks have simplified the processes as much as 
possible. There are three basic systems used by the 
reporting New England Schools. These systems are o~fered 
through various commercial outlets that will supply the 
banks and schools with all materials needed to carry out 
any type of program. The use of the commercials supply 
houses increases the cost of the program to the banks. 
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The type of program employed depends upon the 
individual bank and the community it s erves. Often one 
or the other has to turn aside from its original plans 
to insure that the plan can be initiated locally. The 
banks and schools must 1...rork together and be able to see 
the other's problems before a successful plan can be 
established. 
The three programs outlined in Chapter II all have 
their weak and strong points. Most of the banks are not 
in favor of the "Pre-numbered Ticket Deposit Plan", be-
cause the expense l incurred by the banks to the commercial 
thrift supply companies is too great for so little in 
return. The schools do not like it too well because it 
puts too much of the burden of the program on the teachers 
and administrators. The parents and children feel that 
they lose money because they can 1t start to collect 
interest until the school has enough on deposit to send 
to the bank. 
The second plan, "The Group Savings Plan", is more 
acceptable to the banks but is even more time-consuming 
on the part of the teachers. The parents and pupils 
still are in the same predicament; their interest doesn't 
start until the school transfers the child's money to 
the bank and it can't do that until the child has a 
certain amount deposited, usually one dollar. 
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In the third plan, "The Machine Posting Plan", the 
school acts only as a receiving agent for the banks. It 
means more work for the banks, but it is more acceptable 
to the schools because of the little amount of time it 
consumes, and it is also acceptable to the pupils because 
their money draws interest from the time of its first 
deposit. Most of the schools polled favored the third 
system. 
There were 12 of the schools that reported they 
were dissatisfied with the system they were using because 
it consumed too much of the teacherst time. 
The average time spent as reported by the schools 
answering the questionnaire was 20 minutes per week, but 
the complete range was from 5 minutes to 1 1/2 hours 
per week. 
The year 1954 saw over eighty million dollars 
deposited throughout the United States by school children 
using the school banking program. This brought the 
amount on deposit by the schools to over two hundred 
fifty-two million dollars. This amount does not include 
one cent from the purchase of war bonds and treasury 
stamps which runs annually into millionsof dollars. 
The state of New York alone has over eighty million 
dollars on deposit in the names of its school children 
and the banks are reporting that more and more children 
are starting to open accounts where the program is in 
effect. 
The national average for savings through the school 
program is ~~35.72 per child each year. Last year it was 
only $33.66 and in June, 1952, it was $30.54. This 
average is higher than that maintained by adult savers 
in the same banks. 
New England is doing its share to keep school sav-
ings in big business. The schools answering the survey 
represent 138,072 children in 1,313 schools from 65 
systems from all six of the New England states. 
These children monthly save $436,310.94 and yearly 
save $4,018,673.53. A further breakdown shows a monthly 
saving for each of the 65 systems to be $6,712.48 and a 
yearly average of $61,825.75. 
The American Bankers Association's annual report 
of 1954 stated that in the participating school systems 
over 90 per cent of the elementary school children are 
depositors; over 60 per cent of the junior high school 
pupils have accounts and about 30 per cent of the high 
school boys and girls are active in this program. 
Although somebanks in this area state they are 
working at a modest profit, most of the banks claim 
they are working at a loss. For every 4,000 students 
the banks have to employ three full time people. Their 
salaries average about $ 2,500.00 annually or $7,500.00 
collectively. The cost of materials, machire ry replace-
ment, and maintenance is about $4,500.00 a year. This 
means a total cost of $12,000.00. The amount that can 
be returned from the investments on the deposits, minus 
the interest that has to be paid, is around $9,000.00. 
It can easily be seen that the banks do operate at a 
considerable loss, but they feel that it is worth it for 
these same people, in a few years, will be the people 
looking for home loans or automobile mortgages, and 
they are more apt to come to a bank where they know the 
procedure than to a strange bank. 
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The writers feel that ore of the factors contributing 
greatly to the overall success of the savings program is 
the generally fine work of public relations done by the 
banks to keep the children's interest in the program 
throughout their school life. The greatest single factor 
1
j seems to be the visits made to the schools by the bank 
II officials to talk to the children. The many fine posters 
and pamphlets also help to motivate the children to 
I 
'I 
savings. As part of their promotional policy, many banks 
distribute ball point pens and pencils to all the 
children. 
On the other hand, those banks that give badges or 
certificates to the child or room having the highest 
savings are held in bad taste by the schools they serve. 
Very few of the reporting schools mentioned badges or 
certificates, but these few were definitely against 
that sort of inducement and were trying to have it 
removed from their schools. Thrift, and never competi-
tion, should be the aim of the pro gram. 
School savings should serve as a springboard for 
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the great struggle of life. The children should see that 
introducing the leaders of tomorrow to the commercial 
world of today. 
Much has been done on the part of the banks to make 
units of study available to the participating school 
jl sys terns to ehlp them improve the curriculum. These units 
cover such subjects as the history of banking, origin of 
savings, how our animal friends save, what we could gain 
by savings, and many other interesting and important 
subjects. 
Most of the little problems of school banking can be 
handled right in the various classrooms with bank per-
sonnel as instructors. 
Out of the 65 replies received, 61 systems stated 
that the banking progrrun was of value to the school 
curriculum, two systems claimed it was of no academic 
value, and two systems neglected to answer this particu-
lar question. 
Suggestions for Further Research 
Based on the results of this study, the following 
recommendations for further research are made: 
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1. Conduct further research with this questionnaire 
on a larger sample. 
2. Re-evaluate the questionnaire to improve the 
instrument for use in future surveys. 
3. Establish units of study to aid principals and 
teachers in improving the savings program in 
the schools. 
4. Conduct a supplementary study to bring this 
survey up to date and add to it certain re-
sources unknown to the writers of this study. 
APPENDIX 
II 
Dear Sir: 
BOSTON UNIVERSITY 
School of Education 
332 Bay State Road 
Boston, Mass. 
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December 2, 19.54 
I A survey is being made to find out how many school 
11 systems have a Pupil Banking Program, and how many schools 
can be motivated to organize such a Pupil Banking Program 
in the New England States. 
The writer is very much interested in obtaining valu-
able information and data to benefit the school systems who 
do not have a Pupil Banking ·Program, and to suggest new and 
better methods to schools who already have a banking pro-
gram. A recent inquiry to your school system reveals that 
you do have a Pupil Banking Program. 
Enclosed is a questionnaire which will take only a 
few minutes of your valuable time. Will you please answer 
the questions and return it to me in the self-addressed 
postage paid envelope at your earliest convenience. This 
material will be compiled and submitted to the School of 
Education, Boston University, as partial fulfillment of 
requirements for the degree of Master of Education. 
Your kind cooperation and consideration will be greatly 
appreciated. 
Sincerely yours, 
Roger P. Jacques 
SCHOOL QUESTIONNAIRE 
1. Are you reporting for one school or all the 
schools in your system? Underline ALL ONE 
2. How many children in your school or school~ 
participate in the Savings Bank Program? 
3. Who administers this program? 
A. Teacher ( ) 
B. Children ( ) 
C. P.T.A. ( ) 
D. Others 
(Specify) 
I! 
II 
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4. How much time is spent each week by administrator (s) 
on your banking program? 
I 
II 
I 
I 
5. What is the nature of motivating materials sent 
from the banks to the schools? 
A. Pamphlets 
B. Film Strips 
c. Visiting Banking Officials 
D. Others (Specify) 
6. What type of materials are used in your school 
banking program? 
A. Pass Books 
B. Deposit Slips 
c. Bank Envelopes 
D. Others (Specify) 
7. Do you approve of bruL~ing as a part of a child's 
education? Underline YES NO 
8. Does your program of school savings have any value 
to the school curriculum? Underline YES NO 
I Any other information that you could provide 
1 that might be of value to this study would 
be greatly appreciated. 
Dear Sir: 
BOSTON UNIVERSITY 
School of Education 
332 Bay State Road 
Boston, Mass. 
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December 2, 1954 
A survey is being made to find out how many school sys-
tems have a Pupil Banking Program, and how schools can be 
motivated to organize such a Pupil Banking Program in the 
New England States. 
The writer is very much interested in obtaining valu-
able information and data to benefit the school systems who 
do not have a Pupil Banking Program, and to suggest new and 
better methods to schools who already have a banking pro-
gram. A recent inquiry reveals that your bank is handling 
the School Banking Program for the local school system. 
Enclosed is a questionnaire which will take only a few 
minutes of your valuable time. Will you please answer the 
questions and return it to me as soon as possible in the 
self-addressed postage paid envelope. This material will 
be compiled and submitted to the School of Education, Boston 
University, as partial fulfillment of re quirements for the 
degree of Master of Education. 
Your kind cooperation and consideration will be greatly 
appreciated. 
Sincerely yours, 
Roger Jacques 
BANK QUESTIONNAIRE 
1. Average total school savings per month? 
2. What is the nature of motivating materials sent 
from the banks to the schools? 
A. Pamphlets and/or Booklets 
B. Films and/or Film Strips 
C. Visiting Bank Officials 
D. Others {Specify) 
3. How many schools are involved in your Banking 
Program? 
4. How many of your bank personnel are involved 
in this program? 
Part Time Full Time 
---------- ----------
5. What types of materials are available for 
introducing and organizing a School Banking Program? 
Any other information that you could provide 
that might be of value to this study would be 
greatly appreciated. 
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1. Does your school system have a Pupil 
Banking Program? (Yes) (No) 
2. If answer to question one is yes, to whom in 
the school system should we address a ques-
tionnaire regarding this program? 
3. What is the name and address of the Bank 
handling this program? 
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